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Abstract 
Tremendous advancements in technology, which have also penetrated into our everyday lives, have been taking place at an 
unprecedented pace in recent years. While there stands the obvious reality that it is highly unimaginable for a person to continue 
her life without technology, attempting to keep education away from it does sound unreasonable.  English language teaching 
necessitates the incorporation of technology into curriculum as well. Given the significance of ongoing interaction in English 
language learning, the crucial place occupied by technology could be better figured out. This can also illuminate why blended 
learning needs to be taken into consideration as an approach worth integrating into English language teaching in that blended 
learning is defined as intertwining long-standing face-to-face instruction with online learning. The purpose of this descriptive 
study is to uncover EFL instructors’ perceptions of blended learning. 32 EFL instructors (22 female and 10 male) working at two 
state universities in Turkey participated in this study. A questionnaire comprised of one multiple choice question and three open-
ended questions, and a semi-structured interview is used for collecting data.  The analysis of the gathered data was conducted by 
SPSS 22 and content analysis. The findings indicate that the participants have positive perceptions of blended learning approach 
although they put forth a number of challenges regarding its implementation.   
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What outcomes are expected from the 21st century education entails learning and innovation skills such as 
critical thinking and collaboration, information, media and technology skills, and life and career skills encapsulating 
self-direction, adaptability, responsibility, social skills and leadership (www.21stcenturyskills.org). Keeping up with 
the demands of this era is a task that cannot be fulfilled by constraining education to physical spaces and limited 
times allocated to class hours. For this reason, the constraints of classroom space and time have led teachers and 
learners to find ways and methods to abolish the mentioned limitations.  
In Turkey one of the criticisms directed towards English language teaching is that learners are not inclined to 
continue studying after they complete their class schedules, which could be associated with the tendency among 
Turkish learners of English towards traditional language learning and with adherence to teachers’ authority.  Since 
traditional language learning is characterized by a classroom environment where the all-knowing teacher transmits 
information to learners, it contradicts with blended learning in that blended learning has been favoured and 
popularized by virtue of flexible learning it enables.  
Blended learning which has been referred to over the past few decades as one of the approaches to improve the 
quality of education does not have a single definition researchers agree on like several other terms in the literature. 
Nonetheless, the prevalent definition of the concept of blended learning approach centres on the incorporation of 
online learning into face-to-face teaching and learning methods (Guangying, 2014; Holmes & Gardner, 2006; 
Littlejohn & Pegler, 2007; Masson & Rennie, 2006; Williams, 2002).  
The growing interest in blended learning is explicated by Bonk & Graham (2006) through addressing the change 
in the role occupied by learners in the learning process. This transformation takes place as the status of learners does 
display a change from passive receivers of knowledge to active knowledge constructors. Guangying (2014) 
construes the increasing degree of attention paid to blended leaning in the sphere of education via the contribution of 
blended learning approach to learning thanks to its flexibility, rapidity and accelerated power. Besides the gains 
provided by blended learning, addressing to the issue of what it encapsulates could make the comprehension of 
blended learning easier.  
Blended learning is a combination of instructional modalities (i.e. onsite, self-paced learning and web-based), 
delivery media (i.e. internet, lectures, PowerPoint presentations, textbooks); instructional methods (face-to-face or 
technology-based sessions) and web-based technologies (e.g. wikis, chat rooms, blogs, textbooks, online courses). In 
what way/s the combination is done depends on such criteria as learning goals, course content, teacher experience 
and teaching style, learner characteristics etc. (Dziuban, Hartman & Moskal, 2005). Klimova & Poulova (2014) 
maintain that implementation of blended learning necessitates the principles itemised below: 
a thoughtful integration of faceǦtoǦface and fully online instructional components; 
x innovative use of technology; 
x reconceptualization of the learning paradigm; and 
x sustained assessment and evaluation of blended learning.  
Likewise, Barnum & Paarmann (2002) put forth four strategies to be encompassed in a blended learning model. 
These strategies are as follows: 
x web-based delivery, which promotes independence and self-reliance in learning; 
x face-to-face processing, in which human interaction is necessary to build a deeper understanding; 
x creation of deliverables, expecting learners to create products; and 
x collaborative extension of learning – groups meet once a month to share and build upon. 
The four strategies introduced by Barnum & Paarmann (2002) emphasise the integration of online learning into 
face-to-face interaction in order for reinforcing learner autonomy, promoting learners to produce outputs, and 
stimulating collaboration amongst learners in order to help each other learn. These strategies bring to the forefront 
the reasons for employing blended learning approach. The fundamental contribution of blended learning approach to 
education appears to be stimulating collaborative learning (Bruffee, 1993) because promoting collaborative learning 
through incorporating online learning into face-to-face instruction having dominated teaching for long occupies a 
significant place in language teaching. In addition to collaborative learning, the learner-centeredness that can be 
enabled by online learning environments is proposed by ArÕkan (2008a; 2008b) as a medium of increasing learning 
in all fields. A large body of research has been conducted to explore the impact of blended learning on improving 
student learning, and to uncover learners’ and teachers’ perceptions of blended learning.  
A number of studies in the literature have been carried out with a view to revealing teachers’ perceptions of 
integrating internet into teaching. One of these studies the purpose of which was unveiling EFL teachers’ 
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perceptions of the use of internet and web 2.0 in their language classes was carried out by Özel & ArÕkan (2015). 
The analysis of the data being collected by a questionnaire administered amongst 112 EFL instructors showed that 
the participants had a positive attitude towards the use of internet and web 2.0 tools in language classes; however, 
they underscored that they were in need of training in the incorporation of internet into their teaching.  Another 
study on teachers’ perceptions of blended learning approach has been done by Satar & Akcan (2014). The 
participants in this study were pre-service language teachers who were exposed to blended learning environment for 
20 weeks. The participants were provided with both pedagogical and technical training in tools to participate online 
and with the opportunity to use them for teaching and learning purposes. They were required to complete journal 
entries and to write on an online forum as a means of reflecting on their experiences with blended learning approach. 
The results attained from this qualitative study indicate that the participants had positive perceptions of blended 
learning.   
As well as teachers’ perceptions of blended learning, learners’ perceptions regarding blended learning has been 
research subject in a plethora of studies. ùahin-KÕzÕl (2014) carried out research aiming at finding out tertiary-level 
learners’ perceptions concerning blended learning. The study investigated the participants’ experiences with blended 
learning throughout two terms.  The questionnaire administered at the end of the intervention in blended learning 
showed that combining face-to-face instruction with Moodle led to establishing efficient learning environments. 
Another study targeting finding out learners’ perceptions of blended learning was carried out by KlÕmova & Poulova 
(2014). They conducted a survey amongst Czech and Kazakh university learners to depict their thoughts about 
blended learning. The findings of the study revealed that the Czech participants favoured blended learning in that it 
enabled them to continue learning, and to contact their teachers out of class time to ask for clarification about what 
they did not understand and work out. However, Kazakh participants displayed a tendency to overrate face-to-face 
learning as they did have less chance to access to computers and internet and Kazakh culture differs from Czech 
culture in terms of the importance attached to the teacher’s authority.  
Shahrokni & Talaeizadeh (2013) carried out a study which aimed at figuring out learners’ perceptions of blended 
language courses. The analysis of the data that was collected by five chat and five forum interactions and interview 
during the application of blended language courses revealed that the participants had a positive attitude towards 
blended language learning experiences and they stated that with the help of blended language courses they had a 
chance to compensate for the deficiencies of face-to-face teaching. The study conducted by Chen (2015) explored 
learners’ perceptions of blended speaking instruction.   Asynchronous computer-mediated voice forum was 
integrated into an English conversation course at the tertiary level and participants’ perceptions regarding this 
experience were figured out by collecting data through an open-ended questionnaire, a blended learning satisfaction 
questionnaire and a semi-structured interview. The findings of the study revealed that the participants had positive 
attitudes towards blended learning experience. Besides investigating learners’ perceptions of blended learning, the 
influence of blended learning on improving learners’ skills has been examined in some studies.  
Perez & Alastuey (2013) carried out a study in which they explored the influence of blended learning which was 
fully integrated into English language teaching for all skills yet partially integrated into Spanish lessons. The 
findings of the study indicated that for English language classes where blended learning was fully integrated into 
teaching learners reported that it was more influential in improving their productive skills while the Spanish learners 
partially exposed to blended learning approach noted that they had improved their receptive skills better. The overall 
comment of the participants was that they had positive perceptions of blended learning approach. The need for 
training was also underlined in the study.  
Guangying (2014) conducted an experimental study in order to examine the influence of blended language 
learning on improving learners’ speaking and listening skills. The experimental group was taught in accordance with 
blended learning approach while the control group participants were taught traditionally. The findings obtained from 
the scores the participants got from four standardized language exams revealed that the experimental group 
participants outperformed the control group in terms of the scores they got from the exams. Another finding was that 
blended learning approach was effective in improving learners’ speaking and listening skills and catered for learner 
autonomy. Another study exploring the influence of blended learning approach on improving speaking and 
pronunciation skills is done by Grgurovic (2011). The results obtained at the end of the study showed that blended 
learning approach helped the participants improve their speaking and pronunciation skills and individualized 
instruction was achieved by the medium of blended learning. The study carried out by So & Lee (2013) explored the 
influence of blended learning approach on improving EFL learners’ writing skills. The findings of the study 
revealed that blended learning approach had a positive impact on the participants’ writing skills.  
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The probable impact of blended learning approach on improving low socioeconomic status learners’ reading 
skill was examined in an experimental study carried out by Schechter & Macaruso (2015). This study aimed at 
depicting the influence of blended learning approach by comparing the participants’ performance in pre/post reading 
test. The findings set forth that the participants in the treatment group having been exposed to blended learning 
approach surpassed in standardized reading assessment the control group participants taught traditionally. The 
results indicated that blended learning approach could enhance the reading skills of low socioeconomic learners. The 
influence of mobile assisted blended learning scenario on pronunciation in Korean language is explored by Kim 
(2015). This study investigated the impact of asynchronous oral communication between native speakers of Korean 
and learners of Korean on learners’ pronunciation. The results showed that the participants welcomed the 
opportunity to practice pronunciation with native speakers, yet they would prefer synchronous communication rather 
than asynchronous one for improving their pronunciation skills. 
The relationship between learner motivation and blended learning approach has been explored in a number of 
studies in the literature. øúigüzel (2014) carried out a study so as to explore the interconnection between these two 
constructs. The experimental group attended German classes which were conducted in accord with blended 
language learning approach but the participants in the control group attended to German classes conducted 
traditionally. The findings of the study yielded that the participants in the experimental group were more motivated 
and depicted better academic achievement levels. Jee & O’Connor (2014) conducted a study in order to examine the 
influence of blended learning on second language learners’ engagement and performance. The findings of the study 
revealed that the participants in the group which attended to synchronous and one-on-one tutoring were more 
engaged and demonstrated better performance than the participants in  the group that engaged solely in self-study.   
Buitrago (2013) carried out a study to figure out the needs of novice online tutors by administering a 
questionnaire. The findings of the study showed that novice online tutors are in need of training in competencies and 
skills, and in specifics of online language learning platforms. Batardiere (2015) did research to explore learners’ 
cognitive activity in a computer-mediated collaborative task. The study investigated the type of the cognitive 
activity learners experienced whilst undertaking a computer-mediated collaborative task. The findings of the study 
revealed that online discussion forum enabled the participants to improve their critical thinking skills and linguistic 
and intercultural competence. Another significant finding requires pondering upon is pertinent to teacher presence 
and teacher facilitation in that the findings put forth that direct teacher facilitation is not a prerequisite to support 
learners’ cognitive learning.  
Considering the meagre amount of research conducted to investigate in-service teachers’ perceptions of blended 
learning approach so far both in Turkey and abroad, the findings that will be obtained from this study may 
contribute to the related literature through seeking answers to the following research questions. 
1. What are EFL instructors’ perceptions of blended learning approach? 




This study was designed as a descriptive study and conducted with the participation of 32 EFL instructors 
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Table 1. Demographic Information about the Participants 
Category      N     % 
Gender       
Male      10                  68.8 
Female      22     31.3 
Age 
20-30      13     40.6 
31-40      15     46.9 
41-50      4     12.5 
Years of teaching experience  
0-5      7     21.9 
6-10      15     46.9 
11-15      10     31.3 
16-20      0     0 
Education Level  
BA      12     37.5 
MA      19     59.4 
PhD      1     3.1 
MA Candidate     9     28.1 
PhD Canditate      14     43.8 
 
As seen in Table 1, 10 of the participants are male, and 22 female participants comprise the remaining part of 
the participants. The age of the majority of the participants, 46,9%, is in the age range between 31-40.  Years of 
teaching experience vary amongst the participants, yet a high proportion of the participants’ years of teaching 
experience, 46,9%, is between the range 6-10.  59,4% of the participants hold an MA degree and  one of the 
participants a PhD degree. Nine of the participants are MA candidates, 14 of the participants are PhD candidates, 
and the rest of the participants are not enrolled in a degree program.  
In this study a questionnaire developed by Vaughan (2012), and a semi-structured interview was used as data 
collection tools. The questionnaire accompanied by a background information section to collect the participants’ 
demographic information consists of one multiple choice question and three open-ended questions. The semi-
structured interview which was conducted with 12 participants comprises five pre-determined questions. For the 
analysis of the data gathered from the semi-structured interview content analysis was used and for the analysis of the 
data collected from the multiple choice question in the questionnaire and to analyse the demographic info of the 
participants SPSS 22 was used. The analysis of the open-ended questions in the questionnaire was conducted by 
content analysis.  
 
3. Findings and Discussion 
Prior to delving into participants’ perceptions of blended learning approach, their current status as with 
applying blended learning is demonstrated in Table 2 below.   
 
Table 2. Current Status of the Participants as with the Use of Blended Learning Approach  
Current status     N     % 
Currently teaching in a blended format  3     9.4 
Currently not teaching in a blended format  29     90.6 
Total      32     100 
Table 2 shows that three of the participants were currently teaching in a blended format, however, 29 
participants, an overwhelming number of the participants, were not teaching in a blended format at the time the data 
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were collected. Considering the probability that the participants could have applied blended learning approach in 
their teaching before the study, during the interview the participants were asked whether or not they had ever taught 
in a blended format. Table 3 below displays information about the participants’ prior experiences with blended 
learning.  
 
Table 3. Participants’ Prior Experiences with Blended Learning Approach  
Participants’ prior experiences    N     % 
The participants with prior experiences   3     25 
The participants without prior experiences   9     75 
Total      12     100 
As seen in Table 3, three of the twelve participants with whom the semi-structured interview was conducted 
stated that they had engaged in blended teaching before and nine of the participants noted that they had not 
experienced teaching in a blended format before. In the interview the participants having stated that they had taught 
in a blended format were asked to provide information about the kinds of tools they had used in blended teaching. 
Three of the participants noted that they used edmodo in their English classes and one of them noted that she had 
used kahoot in reading classes and moodle to help her learners practise grammar and vocabulary as well as using it 
as a platform to get learners to practise writing.  
Except one of the participants, all of the participants filling in the questionnaire and 12 of the participants with 
whom the semi-structured interview was carried out were informed about blended learning approach. This is evident 
considering the responses of the participants given to the questions in the questionnaire and to the questions raised 
by the researcher during the interview. The participant stating that she was not informed about blended learning 
approach noted during the interview: 
Extract 1: I have been teaching English for 11 years and do not think blended learning approach is a must. I will 
continue face-to-face teaching just like how I have done so far.  
In an effort to find out the participants’ perceptions of blended learning approach the responses they gave to 
the question of why blended learning approach is worth bothering were subjected to content analysis. Table 4 shows 
what the participants’ perceptions of blended learning approach are.  
 
Table 4. The Reasons Articulated by the Participants for Attaching Importance to Blended Learning Approach 
Category      N     % 
Keeping up with contemporary teaching   6     18.3 
Learner Motivation     8     25 
Appealing to different learning styles   6     18.3 
Collaborative learning     2     6.3 
Eliminating time & space constraints   13     40.6 
Life-long learning     5     15.6  
Autonomous learning      12     37.5 
Life-like learning      1     3.1 
More exposure to input     1     3.1 
No idea       1     3.1 
As shown in Table 4, six participants wrote down that English language teaching necessitates catching up with 
technological improvements, which could validate the initiatives embarked on to apply blended learning approach. 
Eight of the participants related learner motivation to blended learning. They noted that incorporating online 
learning into face-to-face teaching can function as a means of increasing learner motivation. These participants’ 
perceptions regarding relating blended learning approach to increasing learner motivation are in parallel with the 
findings yielded by the studies conducted by øúigüzel (2014) and Jee & O’ Connor (2014) now that these studies 
reported that blended learning environments increased learner motivation.  During the interview one of the 
participants stated:  
Extract 2: Today’s learners can be motivated by offering them online learning opportunities as they are digital 
natives and they cannot imagine a world in which they would not use internet, smart phones or PCs.  
As displayed in Table 4, six of the participants wrote down that teachers needed to bother about blended 
learning because it appealed to learners with different learning styles. Two of the participants underscored that 
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collaborative learning could be promoted by implementing blended learning, which is also put forth by Bruffee 
(1993). Thirteen of the participants noted that blended learning had to be pondered upon by teachers for it could 
eliminate time and space constraints existing in traditional face-to-face instruction.  Five of the participants 
associated blended learning with life-long learning. Twelve of the participants wrote down that learners might 
become autonomous in blended learning environments as student learning could not be limited to face-to-face 
instruction in which they were taught by all-knowing teachers. During the interview, one of the participants 
remarked:  
Extract 3. Learners can be more autonomous in blended learning since they take responsibility for their own 
learning and can learn at their own pace.  
As can be seen in Table 4, one of the participants noted that blended learning was worth bothering because 
online platforms had been a part of normal flow of our lives. Therefore, blended learning was no different form life-
like learning. One of the participants wrote down that blended learning approach could be given a try by teachers in 
that learners did have a chance to be exposed to more input in the target language and one of the participants wrote 
down that she did not know anything about blended learning and that is why she did not have any idea about why to 
bother about it.  
The last open-ended question in the questionnaire aims to figure out what challenges the participants thought 
could come with blended learning approach. Table 5 below displays the challenges put forth by the participants. 
 
Table 5. The Challenges Expected by the Participants to Encounter with Blended Learning  
Category       N    % 
Training learners and teachers in technological tools    13    40.6 
Teachers’ increasing workload     12    37.5 
Learners’ educational background      6    18.8 
Not suitable for all learning styles      5    15.6 
No challenge       1    3.1 
No access to internet connection      6    18.8 
No idea         1    3.1 
Table 5 shows that 40,6% of the participants noted that teachers and learners did need training in technological 
tools. Likewise, the study conducted by Özel & ArÕkan (2015) revealed that 112 EFL instructors participating the 
study articulated their need for training in web 2.0 tools. During the interview, one of the participants stating that she 
had not experienced teaching in a blended format before remarked: 
Extract 4. I really do want to integrate technological tools into my teaching, yet I do not know how to use these 
tools. If someone demonstrates me how to use them, I can use them willingly.  
Another common theme raised by the participants in the questionnaire regarding the challenges that might 
come with teaching in a blended format is the increasing workload for teachers. The common conception amongst 
the participants was that blended learning could increase their workload which was already heavy for them.  During 
the interview one of the participants verbalized: 
Extract 5. I would like to start to teach in a blended format; nonetheless, I do not want to increase my workload. The 
only thing I am concerned about is spending time providing feedback to my learners out of class hours.  
Learners’ educational background is presented as another challenge that might be brought along by blended 
learning. 18,8% of the participants pointed out that Turkish learners are accustomed to receive information 
transmitted from their teachers and for this reason, it may be challenging and even threatening for most learners to 
learn with lessened impact of their teachers. Likewise, it was found out in the study carried out by KlÕmova & 
Poulova (2014) that Kazakh learners were dependent on teachers’ authority and therefore, overrated face-to-face 
teaching.  Five of the participants denoted that incorporating online learning into face-to-face teaching might not be 
suitable for all learners’ learning styles. 18,8% of the participants maintained that not all learners had access to 
internet connection and this might cause some problems as they wanted to use blended learning tools. One of the 
participants stated that there was no challenge to be associated with blended learning and another participant did not 
express any challenge because she had no idea about blended learning.  
Subsequent to asking questions about challenges of blended learning during the interview, the participants 
were asked whether or not supporting face-to-face instruction with online learning was a must in English language 
teaching. Table 6 demonstrates the descriptive statistics of the participants’ responses to this question. 
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Table 6. The Place of Face-to-Face Instruction in English Language Teaching 
Category       N    % 
Adequate to ensure learning      2    16.7 
Not sufficient        10    83.3 
As shown in Table 6, face-to-face teaching was perceived by two of the participants to be sufficient to ensure 
learning while 83,3% of the participants articulated that exposing learners to merely face-to-face teaching was not 
sufficient and thus it needed to be advocated and extended by online learning. Extract 5 below provides the reasons 
set forth by one of the participants about why online learning must be a part of English language teaching. 
Extract 6. Since English language learning is a continuing phenomenon that cannot be thought to be restricted to 
specific spaces and schedules pre-determined by others, blended learning does hold an indispensable place in 
English language learning. Besides, if individualized instruction is required in order for achieving better learning 
outcomes blended learning can function as a means of meeting this requirement. 
 
4. Conclusion  
The findings attained in this study provide information about EFL instructors’ perceptions of blended learning.  
The results indicate that EFL instructors do have positive attitudes towards integrating online learning into face-to-
face instruction. However, an overwhelming number of the participants are not involved in blended teaching format 
regardless of the fact that they are informed about blended learning and the consensus that exists amongst the 
participants on the significance of the application of blended learning tools to stimulate learning.  
The most frequently stated reasons for promoting blended English language learning are learner autonomy and 
flexibility. Promotion of learner autonomy is an important goal that has been articulated by several English language 
teachers to be accomplished. Nevertheless, learners’ educational background, characterised as teacher dependent in 
Turkish context, is put forth as one of the challenges that would come with blended learning. Because achieving to 
make a radical change takes an excessive amount of time and requires rigorous effort, launching initiatives for 
establishing a blended learning environment appears to be the first step to be taken in that the majority of the 
participants do believe in the necessity of implementing a blended teaching format. 
The challenges denoted by the participants could be overcome by training teachers in how to implement 
blended learning approach. So long as teachers are provided with a training that can illuminate them as to effective 
and proper application of blended learning, teachers may be equipped well to manage their time efficiently, and in 
so doing, their workload might not increase as much as they imagine. Additionally, they can find ways to appeal to 
all learners with different learning styles and take action in order for creating a learner-cantered environment where 
learners are ready to take responsibility for their own learning.  
Teachers’ perceptions do play an important role in any kind of initiative which will be embarked to promote 
student learning as unless teachers believe in the effect of an approach, method or a technique, expecting success 
from the employed approaches or methods does sound irrational. Turkish EFL instructors in this study do advocate 
teaching in a blended format and this indicates the likely success that may come along with the use of blended 
learning approach.  
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